Activity 3 — Implementing Text Complexity

1. Read the following excerpt from the Common Core State Standards for English
Language Arts — Appendix A.

2. Write a reflection of how this information may impact your classroom, school, and
district. What might be the consequences of implementing text complexity? What work
might you and your colleagues have to do to determine appropriate text complexity of
your instructional materials and curriculum?

Key Considerations in Implementing Text Complexity
Texts and Measurement Tools

The tools for measuring text complexity are at once useful and imperfect. Each of the qualitative
and quantitative tools described above has its limitations, and none is completely accurate. The
development of new and improved text complexity tools should follow the release of the
Standards as quickly as possible. In the meantime, the Standards recommend that multiple
quantitative measures be used whenever possible and that their results be confirmed or overruled
by a qualitative analysis of the text in question.

Certain measures are less valid or inappropriate for certain kinds of texts. Current quantitative
measures are suitable for prose and dramatic texts. Until such time as quantitative tools for
capturing poetry’s difficulty are developed, determining whether a poem is appropriately
complex for a given grade or grade band will necessarily be a matter of a qualitative assessment
meshed with reader-task considerations. Furthermore, texts for kindergarten and grade 1 may not
be appropriate for quantitative analysis, as they often contain difficult-to-assess features designed
to aid early readers in acquiring written language. The Standards’ poetry and K-1 text exemplars
were placed into grade bands by expert teachers drawing on classroom experience.

Many current quantitative measures underestimate the challenge posed by complex narrative
fiction. Quantitative measures of text complexity, particularly those that rely exclusively or in
large part on word- and sentence-level factors, tend to assign sophisticated works of literature
excessively low scores. For example, as illustrated below, some widely used quantitative
measures, including the Flesch-Kincaid Grade Level test and the Lexile Framework for Reading,
rate the Pulitzer Prize-winning novel Grapes of Wrath as appropriate for grades 2-3. This
counterintuitive result emerges because works such as Grapes often express complex ideas in
relatively commonplace language (familiar words and simple syntax), especially in the form of
dialogue that mimics everyday speech. Until widely available quantitative tools can better
account for factors recognized as making such texts challenging, including multiple levels of
meaning and mature themes, preference should likely be given to qualitative measures of text
complexity when evaluating narrative fiction intended for students in grade 6 and above.

Measures of text complexity must be aligned with college and career readiness expectations for
all students. Qualitative scales of text complexity should be anchored at one end by descriptions
of texts representative of those required in typical first-year credit-bearing college courses and in
workforce training programs. Similarly, quantitative measures should identify the college- and
career-ready reading level as one endpoint of the scale. MetaMetrics, for example, has realigned
its Lexile ranges to match the Standards’ text complexity grade bands and has adjusted upward



its trajectory of reading comprehension development through the grades to indicate that all
students should be reading at the college and career readiness level by no later than the end of

high school.

Text Complexity Grade Bands and Associated Lexile Ranges (in Lexiles)

Text Complexity Grade
Band in the Standards

Lexile Ranges Aligned to
CCR expectations

Old Lexile Ranges

K-1 N/A N/A
2-3 450-725 450-790
4-5 645-845 770-980
6-8 860-1010 955-1155
9-10 960-1115 1080-1305
11-CCR 1070-1220 1215-1355

Readers and Tasks

Students’ ability to read complex text does not always develop in a linear fashion. Although the
progression of Reading standard 10 (see table on pages 3-4 of this section) defines required
grade-by-grade growth in students’ ability to read complex text, the development of this ability
in individual students is unlikely to occur at an unbroken pace. Students need opportunities to
stretch their reading abilities but also to experience the satisfaction and pleasure of easy, fluent
reading within them, both of which the Standards allow for. As noted above, such factors as
students’ motivation, knowledge, and experiences must also come into play in text selection.
Students deeply interested in a given topic, for example, may engage with texts on that subject
across a range of complexity. Particular tasks may also require students to read harder texts than
they would normally be required to. Conversely, teachers who have had success using particular
texts that are easier than those required for a given grade band should feel free to continue to use
them so long as the general movement during a given school year is toward texts of higher levels
of complexity.

Students reading well above and well below grade-band level need additional support. Students
for whom texts within their text complexity grade band (or even from the next higher band)
present insufficient challenge must be given the attention and resources necessary to develop
their reading ability at an appropriately advanced pace. On the other hand, students who struggle
greatly to read texts within (or even below) their text complexity grade band must be given the
support needed to enable them to read at a grade-appropriate level of complexity.




Even many students on course for college and career readiness are likely to need scaffolding as
they master higher levels of text complexity. As they enter each new grade band, many students
are likely to need at least some extra help as they work to comprehend texts at the high end of the
range of difficulty appropriate to the band. For example, many students just entering grade 2 will
need some support as they read texts that are advanced for the grades 2—3 text complexity band.
Although such support is educationally necessary and desirable, instruction must move generally
toward decreasing scaffolding and increasing independence, with the goal of students reading
independently and proficiently within a given grade band by the end of the band’s final year
(continuing the previous example, the end of grade 3).

The Standards’ Grade-Specific Text Complexity Demands

As illustrated here, text complexity in the Standards is defined in grade bands: grades 2-3, 4-5,
6-8, 9-10, and 11-CCR." Students in the first year(s) of a given band are expected by the end of
the year to read and comprehend proficiently within the band, with scaffolding as needed at the
high end of the range. Students in the last year of a band are expected by the end of the year to
read and comprehend independently and proficiently within the band.

The Progression of Reading Standard 10

Grade(s) Reading Standard 10 (individual text types omitted)

K Actively engage in group reading activities with purpose and understanding.

With prompting and support, read prose and poetry [informational texts] of
appropriate complexity for grade 1.

By the end of the year, read and comprehend literature [informational texts] in
the grades 2—-3 text complexity band proficiently, with scaffolding as needed at
the high end of the range.

By the end of the year, read and comprehend literature [informational texts] at
the high end of the grades 2-3 text complexity band independently and
proficiently.

By the end of the year, read and comprehend literature [informational texts] in
the grades 4-5 text complexity band proficiently, with scaffolding as needed at
the high end of the range.

By the end of the year, read and comprehend literature [informational texts] at
the high end of the grades 4-5 text complexity band independently and
proficiently.




By the end of the year, read and comprehend literature [informational texts,
history/social studies texts, science/technical texts] in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the high end of the
range.

By the end of the year, read and comprehend literature [informational texts,
history/social studies texts, science/technical texts] in the grades 6-8 text
complexity band proficiently, with scaffolding as needed at the high end of the
range.

By the end of the year, read and comprehend literature [informational texts,
history/social studies texts, science/technical texts] at the high end of the grades
6-8 text complexity band independently and proficiently.

By the end of grade 9, read and comprehend literature [informational texts,
history/social studies texts, science/technical texts] in the grades 9-10 text
complexity band proficiently, with scaffolding as needed at the high end of the
range.

By the end of grade 10, read and comprehend literature [informational texts,
history/social studies texts, science/technical texts] at the high end of the grades
9-10 text complexity band independently and proficiently.

By the end of grade 11, read and comprehend literature [informational texts,
history/social studies texts, science/technical texts] in the grades 11-CCR text
complexity band proficiently, with scaffolding as needed at the high end of the
range.

By the end of grade 12, read and comprehend literature [informational texts,
history/social studies texts, science/technical texts] at the high end of the grades
11-CCR text complexity band independently and proficiently.

! As noted in “Key Considerations in Implementing Text Complexity,” K-1 texts are not amenable to quantitative measure.
Furthermore, students in those grades are acquiring the code at varied rates. Hence, the Standards’ text complexity requirements
begin formally with grade 2.



